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1.2 Langham Oaks admits vulnerable students who experience significant barriers to 
learning due to a range of associated social, emotional and mental health needs 
which are sometimes co-existing with learning difficulties, ADHD/ADD or Autism 
Spectrum Conditions. 

1.3  All of our students exhibit and display behaviours that act as barriers to learning 
and inclusion.  An integral part of our holistic strategies is to overcome these 
barriers. Our approach provides a consistent, supportive and well-supervised 
environment where students feel safe and secure and reach their potential through 
positive relationships. 

2. Principles and Values that Underpin this Policy  

2.1 The policy, practice and procedures aim to reflect and demonstrate the 
importance of the school’s commitment to promoting the entitlement of students to 
the highest quality of education, care, health and therapy.  The philosophy and ethos 
of the school reflects acceptance and respect for all members of the school 
community irrespective of their age, sex, religion, disability, ethnicity, sexual 
orientation, gender identity and gender re-assignment or immigration status and 
includes a clear set of values that are seen to be important within the school and 
wider community, they are as follows:-  

• To value each other and our community 
• To listen to each other and ask for help if we need it 
• To promote mutual respect, acceptance, truth and honesty 
• To develop and encourage self- confidence, self-worth, self-regulation 

and independence/internal discipline 
• To pro-actively work with, understand and de-escalate difficult and 

dangerous behaviour 
• To implement holistic, integrative and consistent approaches which 

promote pro-social behaviour, develop students’ understanding and 
enable the students to achieve their potential 

• To establish and apply clear and consistent boundaries to ensure that 
the students feel safe, secure and have a positive sense of well-being 

• To work in partnership with all stakeholders to promote pro-social 
behaviour 

• To apply rules reasonably and fairly and to use consequences 
effectively in relation to the context, age, needs and ability of the 
students  

• To reinforce the principles of good citizenship, including the 
fundamentals of British values of democracy, the rule of law, individual 
liberty and mutual respect for and tolerance for those with different 
faiths and beliefs. 

 3



 

3.  The Objectives of this Policy . 

3.1 The objectives of thispolicy for Langham Oaks are: 

• To set out clearly how our policy can be translated into effective practice  
• To provide clear guidance and support to all staff  
• For staff to provide leadership and positive role models to students  
• To promote pro-social behaviour and to facilitate positive change for our 

students 
• To set clear, planned and achievable goals for our students  
• To expect the highest standards of educational attainment and achievement, 

through the development of acceptable standards of behaviour and conduct   
• Students should be helped to understand and show respect, tolerance, 

empathy and understanding and to demonstrate through their daily actions, a 
clear understanding of what is right and wrong in a given situation 

• To help students to work with the knowledge of their rights, and be 
encouraged to recognise and respond to their responsibilities   

• To develop effective, home-school partnerships  
• To foster consistency in the behaviour and conduct of students through 

effective understanding analysis and planning 
• To reduce the risk/likelihood of bullying   

3.2 This statement should be read alongside key policies;  
• Curriculum  
• Teaching and learning, including SMSC  
• Safeguarding  
• Anti-bullying  
• Equality and diversity  
• Health and Safety, e.g. risk assessments, first aid and educational visits 
• Missing Students Policy 
• Restrictive Physical Intervention Policy 
• Exclusions Policy 

4. Review 

This policy is subject to annual review. 

5. The Legislative Framework that informs this 
Policy 
• The Children’s Act 1989  
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• Education Act 2011  
• Education and Inspection Act 2006 Section 90 and 91  

• The Education Act 2002, Section 175  
• UN Convention on the Rights of the Child 1989  

• Equality Act 2010  
• The Human Rights Act (1998)   
• Guidance on the Use of Restrictive Physical Interventions for Staff Working 

with Children and Adults who Display Extreme Behaviour in Association with 
Learning Disability and/or Autistic Spectrum Disorders July 2002  

• DfES Guidance on Use of Reasonable Force (July 2013)  
• DfE Advice for Headteachers and School Staff; Behaviour & Discipline in 

Schools (2016)  

• DfE ‘Working together to safeguard children’2015 and 
• Keeping Children Safe in Education’ 2018  
• Mental Health and Behaviour in Schools DfE November 2018 
• Ofsted Inspection Framework 2019 

6.  Creating a Positive and Structured Environment   

6.1 The principle function of Langham Oaks is to provide a warm, safe, secure and 
caring environment where expectations and achievements are high as progress is 
made relative to their social, emotional and mental health needs. In order to create 
an environment in which students feel safe and secure, it is essential that there is 
nurture, inclusion, care and support balanced with good order and clear 
expectations. Student consultation should be an active element of the way the 
school works to improve including how it works with our pupils to develop 
approaches to behaviours which are barriers to learning 

6.2 We promote politeness, courtesy and respect between all members of the 
Langham Oaks community. 

6.3.Each student at Langham Oaks is an individual and will be at different stages of 
development.  We will therefore use plans and strategies as appropriate to the 
unique needs of each student.  This reflects the whole-school ethos of treating 
students as individuals and tailoring our work to meet their needs 
throughindividual plans and pupil profiles. In working with their behaviour we also 
use analysis and planning tools in order to best understand how the student can 
progress.  

6.4.Langham Oaks staff are trained in supporting pro-social behaviour for learning 
through Essex Steps and Trauma Perceptive Practice (TPP) training which 
includes: 
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• The use of Roots and Fruits, Anxiety mapping and Risk Management Plans  
• The use of positive behaviour strategies  
• De-escalating body language and scripts 
• The use of physical intervention (PI)  
• The use of restrictive physical intervention (RPI) (also known as restraint - 

see separate RPI Policy) 
• Protective and Educational Consequences 
• Restorative Approaches  

7. Effective Use of Language 
7.1 The use of body language and spoken language is a key element to the 
experience of the students at Langham Oaks. We recognise that our approach can 
be crucial as to whether a difficult situation escalates into a dangerous situation or 
de-escalates into pro-social behaviour. Below are some examples of how we use 
language effectively at Langham Oaks: 

2. Positive phrasing 
Positive phrases are clear, uncomplicated, unambiguous instructions delivered 
with clarity. It is often beneficial to support a positive phrase with a ‘please’ or 
‘thank you’. Using ‘please’ will suggest an element of choice so should be 
reserved for low-level behaviours. Using ‘thank you’ suggests you expect the 
student to comply. Neither please nor thank you would be used in a high level, 
dangerous situation. The positive phrase would be delivered assertively but 
without aggression. 

Examples of Positive Phrases would be: 
• Stand next to me  
• Put the pen on the table  
• Walk in the corridor  
• Switch the computer screen off 
• Walk with me to the library 
• Stay seated in your chair 

7.3  Limited choice 
Limited choices often follow directly from positive phrases ‘Peter we are going 
inside, do you want to walk on your own or with me, on your own or with me, 
Peter?’ Positive phrases and limited choices should be punctuated with take up 
time (an opportunity for the child to think, process and consider.)  
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Examples of Limited Choice would be: 
• Where shall we talk, here or in the library? 
• Put the pen on the table or in the box 
• I am making a drink, orange or lemon? 
• Are you going to sit on your own or with the group? 
• Are you starting your work with the words or a picture? 

4. Disempowering the behaviour 
Anti-social empowered behaviour needs to receive as little interaction as possible 
while waiting to empower (interact positively) with any pro social behaviour as 
soon as it is evident. The message is anti-social behaviour is pointless, pro social 
behaviour is powerful. Some examples of disempowering behaviour are below: 

• You can listen from there 
• Come and find me when you come back 
• Come back into the room when you are ready. 
• We will carry on when you are ready.   

8. Consequences 
8.1 Consequences are conclusions derived through logic. Something that logically or 
naturally follows from an action. They are different to punishment. 

• Consequences can follow sometime after an event, when the students are 
regulated and able to reflect upon their behaviour. In such circumstances, 
staff should inform the students that their behaviour is inappropriate and that it 
will be spoken about later using restorative approach. Consequences will 
never involve taking away a previously earned privilege or any intervention 
time. 

• Staff will avoid any consequences which lead to unnecessary shaming or 
humiliation of the students. We understand that such approaches are 
detrimental to the students’ self-esteem and wellbeing and can result in 
increased inappropriate behaviour. 

• The developmental age and specific needs of the students will be considered 
when deciding appropriate consequences.   We recognise that a ‘one size fits 
all’ approach is not appropriate for our students. A plan, do and review 
approach will ensure students will not be given consequences that impede 
their future learning.  This will be closely monitored. 

• After a student completes lost learning or reflection time, it is important to 
repair and restore the staff-students relationship. 

• Staff should catch them getting it right.  
• Staff must reassure the students that the inappropriate behaviour has been 

dealt with and that all parties will move on and start afresh. 
• In addition to the stages of consequences, where appropriate, students will be 

supported to reflect on their behaviour and be given an opportunity to make 
amends, for example they may be supported to make a sincere apology, 
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8.2 We split consequences into two types: Protective and Educational 
Consequences. 

Examples of Protective Consequences 
• Increased staff ratio 
• Limited access to outside space 
• Escorted in social situations 
• No availability of minibus/car 
• Differentiated teaching space 
• Exclusion 

Examples of Educational Consequences (consequences that facilitate new skills or 
new ways of thinking through discussion, debrief, activity or rehearsing). 

• Completing tasks 
• Rehearsing 
• Assisting with repairs 
• Educational opportunities  
• Research 
• Conversation and exploration 

9.De-escalation. 
9.1 Through Essex Steps, staff are encouraged to adopt a range of de-escalation 
techniques in order to avoid RPI and most of these will be included in Risk 
Management Plans. Some common approaches can include:  

• Use of space, managing distance and height 
• Changes to the environment and personnel 
• Planned positive distraction  
• Verbal and/or visual advice/support  
• Focusing on the behaviour we want to see, not the behaviour we don’t. 

• Use of de-escalation stance, facial expression and tone of voice 

9.2 De-escalation stance: 

• Outside of an outstretched arm  

• Good distance 

• Sideways stance 

• Leaving an open door 

• Relaxed hands 

• Managing height 
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9.3 De-escalation phrases: 

When confronted with difficult or dangerous behaviour, the use of verbal language is 
often ineffective but can also exacerbate the situation. The De-escalation phrases 
below are well-researched phrases that are used globally in crisis situations and we 
will use these phrases at Langham Oaks in order to defuse a difficult or dangerous 
situation and provide a solution. 

• Child’s name 

• I can see something has happened 

• I am here to help 

• Talk and I will listen 

• Come with me and………… 

All of the strategies are encouraged in order to legitimately use RPI as a last resort. 

NB: Please see Langham Oaks Restrictive Physical Intervention Policy for 
information relating to the use of RPI at our school. 

10.Safe space 

10.1 As part of other de-escalation strategies we have some safe spaces in school in 
order to support young people in managing their behaviour. These are spaces 
specifically designed in order to create an environment where young people can go 
to in a time of heightened anxiety or distress. The emphasis of these spaces is to 
provide a safe place with low distraction/low stimulus in order to aid the recovery 
process and self-regulation. 

10.2 When a student is using a space they are always monitored and supported by a 
member of the staffing team. If a student wishes to have time alone in order to help 
them recover or self-reflect the staff will keep a discreet distance so that supervision 
can be maintained at all times. The student is never left completely alone at times of 
anxiety.    

10.3 The main emphasis at Langham Oaks is to promote a positive teaching and 
learning environment which and ensures the health, happiness, safety and security 
of the students. These will aim to consider the experiences and feelings of 
themselves and others.   

10.4 Staff will positively intervene, applying a range of supportive strategies, use of 
consequences in circumstances where a student’s behaviour is likely to prejudice a 
positive teaching and learning environment; the health and safety of the students 
and adults; or show lack of consideration for others and impact on their learning.  All 
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staff will be trained in Essex Steps de-escalation techniques and will be trained in 
Trauma Perceptive Practice (TPP) as it is our belief that this approach is central to 
ensuring that every student makes progress. 

10.5 The school primarily seeks to create a warm and caring environment where 
students learn to trust adults.  In order to provide security for individuals and the 
school to promote personal development, students need to develop an appreciation 
of the limits on their behaviour set by society and their community. Well-planned 
teaching and learning should encourage pro-social behaviour within a formal 
learning situation, facilitating achievement and raising students' self-esteem and self-
confidence. Students need support and alternative communication strategies to 
understand the implications for breaching these rules.   

11. Relationships 

11.1In Langham Oaks we believe “people not programs change people” (Bruce Perry) 

and we work to ensure that all students build positive relationships with the adults 
who work with them. Staff receive training on the way that their language, both 
verbal and non-verbal, can have a significant effect on their relationships with the 
students and adapt this accordingly. 

11.2 The principle reward and encouragement for any student is the positive 
attention and frequent expression of approval and support by the adults around 
them.  The progress and development of students principally relies on the positive 
relationships they develop with significant adults in their lives and the quality 
feedback they are given by these adults in relation to this. Langham Oaks 
encourages pro-social behaviour through a mixture of high expectations, clear policy 
and an ethos which fosters discipline and mutual respect between students, and 
between staff and students. 

11.3 The way we work with our students should always be based on a therapeutic 
continuum, where we consider the feelings that we expect to create in the students 
in this process.  

11.4 Students will test and challenge relationships, therefore adults responsible for 
them require the ability to sensitively, firmly and confidently manage the adult/
student relationship.  Empathy, trust and consistency are all important in building 
relationships and influencing students in making informed and appropriate choices 
about their life and development. 
11.5 Equally important are the expectations adults have of the students, which 
should be regularly explained and reinforced, in relation to their behaviour, learning, 
personal and social development.    

11.6 Target setting is a useful tool to involve the student, develop their understanding 
and facilitate positive engagement.  Adults need to assess and evaluate the 
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developmental phase the student is functioning at to communicate, rationalise and 
provide guidance through the relationship to move the student on in developing 
social responsibility.   

11.7 Langham Oaks adopts the following general approaches to reduce the 
likelihood of such anti-social behaviour occurring or developing:  

• Teaching and learning that is consistently judged to be good or outstanding by 
Senior Staff and Trust Staff   

• Teaching and learning that is interesting, sufficiently stimulating, relevant and 
differentiated to meet the needs, aptitudes and abilities of the students  

• Staff have an understanding of the underlying conditions which may affect 
behaviour including Autism Spectrum Conditions, ADHD, Mental Health and 
receptive language difficulties and adpat their teaching to meet these needs  

• The opportunity to make meaningful choices  
• Careful attention to physical, social, emotional and mental health needs  
• Careful management of the environment, including the setting conditions and 

triggers for behaviours  
• Warm and caring relationships with adults  
• Structure, predictability and consistency in daily routines  
• Clear and explicit boundaries and rules within the learning environment  
• Regular explanation of the rules and expectations  
• Clear warnings to student that their behaviour is a cause of concern  
• Recognition and consequences consistently and fairly applied in line with the 

policy and to the needs of students  
• Anxiety Mapping in order to understand and predict the students’ levels of stress 

and anxiety. 
• Roots and Fruits in order to gain a better understanding of the students’ 

experiences and feelings that drive their behaviour. 
• Risk Management Plans to reduce the risk of crisis and harm 

11.8. Students and staff are supported in managing and reducing difficult and 
dangerous behaviour by the SLT, Essex STEPS trainers, Safeguarding manager, 
Educational Psychologist and other therapists.  The work of the staff team is co-
ordinated through the Senior Leadership Team and is subject to regular review and 
monitoring.  

12. Pastoral Support 

12. 1The School endeavours to provide support for student that enables them to 
achieve academically, socially and personally.  Systems of support include the Form 
Tutor, Learning Support Assistants, Teachers and residential staff. Pastoral support 
can also take the shape of home/school agreements or specific behavioural 
contracts, with a clear focus on improving particular aspects of a student’s 
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behaviour. Home/school liaison is a key feature in promoting consistency of 
approaches, parental support and agreed actions.     

12. 2 Where identified individual support is provided consistently by experienced 
Teaching Assistants. Team around the Group (TAG) meetings will consider and 
incorporate all professional views from within the school, involve the student and 
their parents/carers and review all data and reports, before revising targets and 
actions.  

12. 3 When the school considers’ whether the behaviour under review gives cause to 
suspect that a student is suffering, or is likely to suffer, significant harm. Where this 
may be the case, the school staff should follow the schools’ safeguarding policy. 
They should also consider whether continuing disruptive behaviour might be the 
result of unmet educational or other needs. At this point, the school will consider 
whether a multi-agency assessment is necessary. 

13. Rewards and Positive Support 

13. 1Rewards form part of the School’s Behaviour policy, practices and procedures.  
Rewards should reinforce positive behaviour or recognise a good achievement 
across all learning environments.   

13. 2 Rewards are one way of giving feedback on how well students are doing.  
Letting students know they are doing well should happen a lot and rewards are part 
of this. Quality feedback is a more powerful method of achieving this, but some 
examples of rewards are below:  

• Certificates  
• Weekly celebration of success  
• Trips  
• Extra responsibilities  
• Positive time with individual staff  
• Supporting other students  
• Time on the computer  
• First choice of reward activities  
• Positive letters/postcards home  
• Positive feedback on young person’s work 

13. 2Where rewards are material items it is a good idea not to over-use them as this 
can reduce their effectiveness and decrease opportunities to develop internal 
discipline. 

14. Continuous unacceptable behaviour 
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It is expected that teachers and students begin each lesson afresh with optimism 
and encouragement for success. If a student persists in making inappropriate 
behaviour choices, then there are a variety of options that may be taken: 

• The situation is taken to the next TAG meeting so that a creative problem-
solving approach can be taken. The class teacher will work collaboratively 
with the student to identify any reasons, concerns or difficulties which may be 
leading the students to make inappropriate behaviour choices.  

• At this point it will be decided whether it is something that is within the 
student’s capacity to choose an alternative behaviour or whether they need 
further support to change their behaviour. 

• If it is a conscious behaviour, the student will attend a meeting with the class 
teacher where a target for his behaviour will be set and if after an agreed time 
there is no change in the student’s behaviour, the student will attend a 
behaviour meeting with a member of SLT. At this time the Class Teacher will 
inform the student’s parent/carer of the situation and share the student’s 
behaviour target with them. 

• If the student continues to make inappropriate behaviour choices, the class 
teacher will arrange a meeting with their parent/carer to discuss their son/
charge behaviour. 

• It may be decided that it is in the student’s best interests to give them some 
supported time away from their class in a different area of the school with a 
trusted adult 

15.  Expected Standards of Student Behaviour  

15.1 While we accept that our students have a range of needs, Langham Oaks will 
provide clear behaviour guidelines to Students and Parents, with regards the 
Schools expectations. Where difficulty in reaching these standards is as a result of 
SEND, support will be put in place to work towards them.  The school sets high 
standards of behaviour from students, the following is their code of conduct: 

• Students are expected to be polite, respectful and use appropriate language 
at all times with staff, other students and visitors 

• Students are expected to cooperate and comply with staff requests, guidance 
and instructions  

• Students are expected to engage positively in all lessons, completing set work 
and requesting support appropriately 

• Students are expected to achieve their potential and apply themselves across 
all aspects of the curriculum 

• Students are expected to cooperate and comply with Health and Safety 
requirements e.g. the wearing of protective clothing in Science, DT and 
Vocational Education lessons 

• Students are expected to cooperate and comply with the School dress code 
• Students are expected to cooperate and comply with the school policies and 

procedures on mobile phones, smoking, internet use, weapons and drugs 
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• Students are expected to behave appropriately and engage with staff andact 
positively during unstructured times of the day, after school clubs, educational 
visits and in the local community. 

• Students are expected to refrain from any acts of intimidation, threats or acts 
of aggression towards other children and young people, visitors, members of 
the public and staff.  

• Students are expected to cooperate and comply with the Equality and 
Diversity Act 2010, which stipulates that all members of the school community 
respect SEN, religious faith and beliefs, race/ethnicity, sexual orientation, 
gender and immigration status ( See Equalities Policy)  

16. Restorative Approach 

16. 1 At Langham Oaks we believe in a restorative approach as an effective way of 
resolving conflict. 

16.2 An approach to inappropriate behaviour which puts repairing harm done to 
relationships and people over and above the need for assigning blame and 
dispensing punishment.  
      Wright (1999) 
16.3 The purpose of a restorative approach is to re-visit the experience by re-telling 
and exploring the story with a changed set of feelings. During the incident the 
student’s behaviour may be influenced by anger, frustration disappointment etc. The 
purpose of reflect, repair and restore is to re-visit the experience with a student who 
is calm, relaxed and reflective. 

16.4 A Restorative Discussion might look like this: 

• Explore what happened? (tell the story) 

• Explore what people were thinking and feeling at the time? 

• Explore who has been affected and how? 

• Explore how we can repair relationships? 

• Summarise what we have learnt so we are able to respond differently next 

time? 

16.5 Our school focuses and plans responses to specified pro-social behaviour that 
the individual is capable of displaying. By spending significant time planning 
responses to pro-social behaviour, the pro-social behaviour is recognised and 
celebrated which gives it value to the student, promoting growth of the pro-social 
behaviour.  
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16.6 It is essential that before debrief, the student involved, any victims, witnesses 
and staff are given time for their feelings to normalise before Reflect, Repair and 
Restore (debrief is considered). 

17. Exclusionsfrom School(see Langham Oaks Exclusion Policy)  

17.1 Fixed term exclusions from school will only be used as a last resort and the 
decision to impose a fixed term exclusion will only be taken by the Headteacher, and 
only after very careful consideration. 

17.2 The decision to exclude 

17.3 There are only two types of exclusion from a school which are lawful: 
permanent and fixed-period. 

17.4 Only the headteacher, or acting headteacher, can exclude a pupil from school. 
The decision to make a permanentor fixed term exclusion will be taken as a last 
resort. 

17.5 Our school is aware that off-rolling is unlawful. Ofsted defines off-rolling as: 

“…the practice of removing a pupil from the school roll without a formal, 
permanent exclusion or by encouraging a parent to remove their child 
from the school roll, when the removal is primarily in the interests of the 
school rather than in the best interests of the pupil.” 

17.6 We are committed to following all statutory exclusions procedures to ensure 
that every child receives an education in a safe and caring environment. 

17.7 A decision to exclude a pupil will be taken only: 
• In response to serious or persistent breaches of the school’s behaviour policy, 

and 
• If allowing the pupil to remain in school would seriously harm the education or 

welfare of others  

17.8 Before deciding whether to exclude a pupil, either permanently or for a fixed 
period, the headteacher will: 
• Consider all the relevant facts and evidence, including whether the incident(s) 

leading to the exclusion were provoked 
• Allow the pupil to give their version of events 
• Consider if the pupil has special educational needs (SEN) and if they have that 

reasonable adjustments have been made and individual plans followed 
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